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1ML DLVUOPMtNT OF RtADING COMPREHENSION IN *L TEACHING - COMBINING 
KNOWLEDGE AND SKILL 



Madeline lutjeharms (Vr1J« UMversltelt Brussel) 



1 Introductory remarks 

After a period of stressing communication and social relations 
1n FL teaching, which ittant stressing oral proficiency, reading coa- 
prehenslor. has again come to the fort. Certainly, this Is 1n some 
part due to the frustrations arising from tht communicative approach, 
which leads to such phenomena as p1dg1n1zat1on and fosslllzatlon as 
learners are linguistically overstrained, or to oversimplified rorms 
of communication. In productive skills about 851 of errors seems to 
depend on the level of a proficiency (titer 1984 : 151f.). In 
reading, this percentage aright be far lower, as other factors like 
reading comprehension In LI or extratextual knowledge will Influence 
the level of comprehension. The fact that cwmminl cation 1s two- 
sided, I.e. that understanding also plays a part 1n 1t. has often 
been overlooked. Vet another reason why the receptive skills have 
come to the fore might be the socioeconomic situation : the fact of 
being better Informed could be Important In finding a job. New trends 
In research precede the development of new methods. The already ex- 
tensive literature on reading has Increased enormously lately 
(Pugh 1962 : 7 f.). 

Reading and listening are seen not only as goals 1n themselves, 
but 1n the "receptive method* also as the effective first stage of 
language acquisition and learning In general (Schouten-van Parreren 
1963 : 22 ff This method claims that exposure to the language 
helps to develop cognitive models of lexical use and grammatical 
structures - what we often call 'linguistic feeling*. That reading 
and listening are receptive and active skills 1s a conception now 
largely accepted. Learners can react to the Information. If neces- 
sary 1n LI. Use of LI 1s another new and useful trend In a teaching. 



2 Reading while listening 

A highly discussed subject 1s the Question of whether students 
in a reading comprehension course should listen to the text being 
read aloud while they themselves are reading It. There are arguments 
against this. Listening while reading could contribute to the wrong 
Impression that a text Us always to be reed I1near!y and completely. 
Neither does 1t Improve reading speed. On the other hand, silent 
reading 1s accompanied by speech muscle activity. "Whether this trace 
of subvocal activity or Inner speech ever completely disappears Is 
highly controversial" (high 1978 : 25. cf. 25 ff.; 6ennet 1975 : 45; 
Desselmann et el, 1961 : 259). The more unfamiliar the language, 
and. one might add. the word, the more throat activity there Is. 
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resolved (e.g. Pugh 1978 : 75 ff). For didactic purposes It might be 
sensible to presume thtt there are subskllls. for 'whenever there is 
soe» kind of structure In the learning Material, verbal learning 1s 
facilitated- (kintsch 1970 i 427). In a teaching we are normally 
dealing with learners who have already achieved a degree of profi- 
ciency In the reading skill Itself. This means that a maeber of sub- 
skills can be adopted for reeding e Ft. "The native language assumes 
the role of a neta -model of language Itself . I.e. of a set of ex- 
pectations about now any language Is organized' (de leeugrande 1964 : 
12). We can apply cognitive structures or reference frames like 
scripts or schemes - abstract ccncepts the! give a model of the 
world - when reeding In the FL. Processes ef scientific thinking, for 
example, are more or less independent of the linguistic system and 
such toxtua! cues as pereoraph organization, definition end classi- 
fication are similar 1n different languages' (UHJn 1M4 : 72). We 
k.jow what a sentence or a word Is. The reader teles Ms background 
of experience with Mm, Ms 'knowledge of the werldV Although there 
can be differences In the culture of the a. these eve only minor 
compared to the linguistic problems. Sut more them 1m U. reedlnc ^ 
a Is a problem-solving process, the construction of hypotheses . 
rare Important, wmen linguistic factors are mot fully under t« ol . 
When reading a a It Is necessary to be able to us* oil the .... r- 
metlon provided by the text In orjer to compensate for the linguistic 
gaps. TMs means that guessing 1s a very Important skill. Affective 
factors may play a different rose In reeding the a than In LI. The 
Interest in the a or fear of the difficulty of the task will In- 
fluence the acquisition of the skill. 

It is evident that It Is In the laiwjuege-besed pert of the 
roadie process that tto new factors are to be foumd. There 1t is 
probed , bettor to talk of knowledge than of skills, although the 
two cannot bo separated completely. Maw words emd phrosos have to be 
recognized, which Implies knowledge of lexis, morphology end syntax. 
But a large pert of this knowledge will hove to function automatical- 
ly. I.e. on the unconscious level. The difficulty Hos mainly 1n the 
surface text. Text structure will be less of a problem, although dif- 
ferences 1n culture, e.g. In scientific tradition, eepley a role. 

5 The role of guessing 

The main skill for a rational development of rooming comprehen- 
sion In a a is probably guessing. When toechlmm ftermmn me Outch- 
l^ll! 9 lP*l* u * m sUrtl u ™* 9umss1nf because it Is so 

Imqmoqw being very close. Learners will pmdersUnd a 
of J?"**** mnesslm. tui whom p*m*»lmg nermmlly re- 
!J!ulfki 1t ^f^!? h ['J* P I • & voobulary is enlarged con- 

s«erab y with the help of LI. The trelnlmg ef *ontmX*|l ounsing 
where U doesn't help H then the next stop. Von remren and 
Scnouten-van Parreron call this "the most specific Skill for foreign 
UMua«e reading- tm ; 236). This means that the use of asTucT- 
iwormreion as context - and former experience - com provide, has to 

ss well as analyzing word! fern to uso oil too Information 
contained In parts of too tore 4 , poremver. toe, use of pons leg Is a 
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good ttreteoy for vocabulary learning. a» Mntal activity on the pert 
ofthe learXr In finding Manlng trill iMrove retention. Help 
frMthe teacher nay ba Mcessary though, tinea It it very iMortent 
to float, tha right Manlng. In order to prevent error 
(Schouten-ven Parraran, and van Parreren 1B7B : 285 f.l. Wan Parraran 
and Scnoutan-van Parraran give a survey of where goatling can go 
wrong. They glva a hlererchy of lavalt tor tha guottlng : I. syntac- 
tic?*, "-antic (contaxt and knowledge of tha world . 3. exlcal 
(wort for*, o.g. affixes or cognatat). 4. stylist c (1981 : 238 ff.). 
this hierarchy It useful for tha taachar. trfto trill have to start hit 
questioning from a glvan laval according to tha nature of tha dif- 
ficulty encountered. SMetlwes. but not always, all lavalt say ba 
!ic52ryMnThHc«. tha thenar could ttart with t^td-M- 
%Mt kind of word It It?" bafore going on to "what It tha taxt, pa- 
ragraph or sentence about?" 



Aaart fro a nuMer of tpaclal vocabulary exercises, we work 
with a lot of authentic roadlng Mtarlal. Host fraouwit words will 
ba learned Inclototelly. because they occur to often. Tha itudantt 
ere askad to Mrk difficult words daarly In tha taxt. so that re- 
vision Is always In context. Difficult words Include not only da- 
caotlwa cognatei. but alto thoso whara eantrast It lacklna bacausa 
thay lookfMlller through thalr moMlana to ot^r wori or to 
parts of othor words, althar in Ll or In tha Fl (Jukist 1170 : U i . 
ami LutJobans 1981 : 88). Suns ting skills, of course, ara not on,* 
Important for vocabulary! Tha reader Mods toe. on tha textlevel as 
wall. But guasslng on both lavals Interacts. A wrong hypothesis 
•bout text content loads oaslly to wrong dacodlng of vocabulary, and 

of a Mssaoa ar toMttaas of a whola text, as tha raadar trios to 
find France in tha text. Part of tha wort of tha taachar Ha. In 
Mklng «M loarMT conscious of guasslng skills, since tha loarnar 
will hot always MPly thaa automatically to the a situation. Be- 
sides, tow trill enhance the p iegaredn et t to start reading • Fl. 



8 Contrettlve Mthod 

The use of a contrastlve nethod trill In geMrsl Inprove reading 
coMrohenalon. It weans that toe learners ara wede conscious or all 
they olreedy know before hevlng started tolearu the but It al- 
toTof course. Involves on Insistence on the specie rf * f t 1eu i!?^_g f 
the target group. Peo1t1ve trejtsfer My to rather IMM.tAw cm- 
parlM Mr oxomIo Finnish end Cerwan. but another Fl. wight be help- 
X toirSe som experience wi th Swedish and tngllsh. The pos- 
sibilities of transfer will also depend an toe text type; In ISP 
lexical transfer trill nerwelly be mm lefortant than In 
1 



7 Exercises 

If toe teaching of reading Is u* of a course In overall 
language proficiency, too approach trill ha ewlte dlfforont fren e 
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coursa whtra rtadtag Is tht only 90*1* In tha cut Of • strict 
raading count, torn tarts of grantor for Instinct will bt laft out, 
whartas otters will bt trtattd dlfftrtatly. otforo procttdlng to tht 
txtrclsts It should bt tontlontd that wo art htrt coocornod not with 
all taxt-bastd txtrclsts, but only with thost Irtondod to dtvtlop 
FL rtadlng conprthtnslon. Thtst con bt classlfltd as : 1. txtrclsts 
prtparlng and accompanying tht reading, 2. txtrdstt tn alobal ttxt 
coaprthtnslon or txttnsivt raading, 3. txtrclsts on dttalltd ttxt 
cfPrthtnslon or inttnslvt rttdlng. This is a hind of hitrtrchy, as 
ont Itvtl will support tht ntxt ono, but It dots not always ntan 
that tht txtrclsts oust bt In a rigid ordtr. Varltfy Is 1 tj 0 1 U nt. 
Obviously, not all tht txtrclsts to bt prtstnttd novo bono dtvlstd 
by tht author. Tht rtadtr will ctrteinly know aoat of thaw already 
and bt obit to odd othor typos. Tht Intention Is It show what kind 
of txtrclsts provod to bt ustful In our txptritnct. which consists 
vainly of teachlna LSf to unlvarslty studtnts. Obviously, tht na1n 
reasons for adopting ctrtaln wothoda or tutorials should bt : first- 
ly, tht nttds ond aotlvatlon of tht Itarntrs and, t n c on d ly, tht 
Motivation of tht Ua6*r and hls/htr btlltf In tht atthod. 

Stfort starting to work on any txtrclst or asslgnwont, tht 
laarntrs should got cltar Instructions about tht obJtctlvtt and pro- 
ctdures. Insight Into rttdlng stylos can bt t htlp (on reading sty las 

" It Is " - 



sot Ptioh 1178 : 52 ff.). It Is Iwporttnt for that to know what they 
art doing and why. Tha loaning attltudt and tht Itvtl at which In- 
tonation 1s proctsstd will changt according to tht tsaljnaant. 

7.1 Extrcistt prtparlng and tccotpanylng tht rotting 

Tht bulk of thtst art vocabulary txtrclsts. Thtrt art strong 
indications that tost of tha difficulties txptrltnctd in rotting a 
FL art ltxlcal rathtr than syntactical, which dots Mi hawavir at an, 



asptcially at tht Inttmtdlatt lovtK that syntax H to problon 
(Ulljn \m : St ff.; Ihatla 190* : 91 f.). In retting 11, word 
knojltdgt apptars to bt a good prtdlctor of rttdlng conprehtnsion 
(Thorndlkt quoted by Rugh 1978 : 77), Just as word recognition for 
tht FL (Deving 1982 : 182 ff.). Exerclsts thtt ask Ittmtr* to na- 
nlpulatt words and to rtflact on thtlr structurt and/or waning can 
bt axftcted to Itprovt rt ilng skills, sinct doing aoatthing with a 
word rtsults In tort 1 taming succtss than Just trying to nonorlzt 



7.1.1 Vocabulary txtrclsts 

7.1.1.1 Tht first vocabulary txtrclst Is ntant as tn Introduction to 
tht ust of a dictionary* Words art glvtn In dtcHnttf and conjugated 
form, or as derivations and cotpe mdt that art not in 8 dictionary 
1n this fort), vtrbs with aoptretet prtflxts ttc. Tht dictionary form 
has to bo found, often by guts tint , but indlcatlont far ticcttful 
gutsslng art g1*an, t.g. how to find tht inf Iritlvt of tn 'rregular 
vtrb. Dlctionarlts art ustd In class fro* tin* tt ttet, and far a 
Hal tad tint at tht txtmlnatlon. Uhtn studtnts ask far tht loaning of 
a word whilt working with a text, thty art asktd to givt tht dlctlona- 
ry-fom of It and to Idtntlfy tht kind of word It Is, t.g* t vtrb, 

6 
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on tht basis of form and/or position In tht santanca. 
7.1.1.2 For fraquant difficult words and dacaptlva coanstts trans- 
formation and rocogMtlon axarclsas and axarclsas filling In tha taps 
tart baan aada. All audits art ax tracts fron lononr axarclsas. 

- Transforation, a.g. for tha wodal varbs •sollan/rtsstn - (**olltn B 
1s a docoptlvo cognata). 

- Ola Jlndarung hat das Z1t1 das Stadtvarkahrssystan *u vtrtas- 
stm. Dlt Rndtrtmg soll/wss .... 

- Cs 1st unbodlngt notwandlg. 1n Zukunft tint Obarfordarung ay 
vanarida*. Nsn soll/nuss m a 

- ftocognltn* x which yords or oxprasslons Kavt tha sant «aaa1ogt 

- wdal vtrt* paraphrasas 

1. Idi ant dUaan Auftrag iHirchfQhron a. Ich haba d1t Malcht 

2. Ich darf dttsan Auftrog durchfUhron b. Ms* trwarttt a, vto 
ate. «1r 

ttc. 

* 1nttmat10Ml1«is and difficult Gaman wards or dacaptivt 
oognatos 

a. TMna 1. Vtrfahran 

b. Faktua 2. Vorgang 

c. Prams 3. TaUacHa 

d. Nathada 4. Gagaostand 

Tba puulo asptct of thtst a«tr<1sts uakas thai vary popular. 

- Filling 1t Hit gaps 

First tba atoning of a group of words 1s axplalnad, than a Hat 
with gaps far that* words follows. Tbast taxtt or saatanctg trt 
usuallynot autnuntlc, as thay would ba difficult to find. Thara 
art for lastanct oaarclsaa on tha word group Wfantlldi. oftan, 
affonbar", which art all dtctptlvt cognatas. on tha manrous 
coatings of Trtrtschaff and SrirtschaftHch 1 . or on tha nouns 
with tht pnfi* *tr*\ whart lack of contrut com Into play* 
Crossword puutoa on difficult vocabulary art anothar Mnd of gnp- 
filing tMorclso and arc carta inly nam popular. » 
7.1.1.3 Tanauaga awarant a s tasks hawa baan conatructod on ward form- 
ation, to gTva tnslfM Into serpho'oglcal variants and loatcal om- 
poundlng. fhgy art aaaat as a kind of my guldad gutsslng. Ana^ 
of tha procaaf of M*1nal1ut1on, affixation and compound word 



i arooasf _ _ „ 

fonnatla* an 1 arias vocatoltry anomaly In an officiant way. Such 
axarclsaa atmcGrt knawlodp. thar-* rnduring tht awaary lot^ 
- osppauni ward formation 
Mhat ward 1s dtflntd by what paraphrasa? 

1. dtr Tranaptrtbahlltor a. Bahlltar sun Transport tran 

2. dtr Ithlltortranapart b. Transport 1n (von) Mhllttm 

3. dtr lontrollraun c. Kontrolla alnat Mums 

4. dm naiwkintitUo d. ftaua, 1n dm bontrolllort idrd 
• dtrlvation _ 

ttwjr^lta an tlwj natfMnt of casowjo aff Ixts 

Olo Mmtalit*! ImUllM hmtoiiter dio Hontollfcortolt 

Mm, MAMMiaMi .... 

•wrclu o* viiMMm 

41a Wrto Mrtt* 

<<• Win (tr)... 

4\t **m wnrfooorP m ^ _ 

41* trait* {ef. vortoltM) ...... 

to Introduce UJtctiy. affix** : pick out opposite poire : 
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lebhaft leblos, tot. whig 

lebcndlg lebensunflhlg 

lobonsfthlg ruhlg 
This kind of exercise 1s used also after • reeding assignment with 
• text. A numbar of nouns and verbs art underlined In different ways; 
the nouns have to be transformed Into verbs and vice versa. This can 
be done only after systematic deHvatlon exercises. An easier exer- 
cise Is to look for all compounds or derivations with a certain Item, 
e.g. "Artelf In a strike leaflet. The leaning of these words Is then 
discus ted. 

7.1.2 Exercises on graaemtlcal points 
7.1.2.1 Perception exercises 

Complete beginners are asked te look for Inflectional Indicators with 
the help of declension tables. In a short text all visible declined 
form have to be underlined. A discussion follow on what e.g. an 
-or • ending sen neon. This Is done also with singular and plural 
nouns, prepositions etc. Of course, here texts ere needed with fre- 
quent end i verled appearances of these endings or nerds. 
7.1.4.2. Transforation exercises on text segments, that are used 
mainly for reinforcement, 
questions that are esked.ln order to change the cm 

i •Oes ftoholmnls* dot umofaio cho non Schwolior Wftschafts- 

kichafttn we it- 



erf ol pes t deHn s1nd 
foMnl elnlf , llemt In dei 
dor Ter1***-*-«— »- ' 




^.ei-telon 1 . (Me 2*11!^ " 1 i^TTiW 

1. tozu fihrte die Kompromlssberaltechaft dor Terlfpartelen? 

2. mt worn slnd slch die Semerhscheftmm meftfehend elnlg? (Ant- 
wert mlt dam eestlemrten Artlkol) ^ * 1 

3 - *fw glbt es nrlschem den Tor1f>ortetonr (Antwort mlt dem un- 
bestlemten Arttkel) 
A quick recognition of Inflectional Indicators 1s the learning goal 
to t^ exercises. Although many Inflectional Indicators are re- 
dundant, they maybe lojortant m some cases, esp. 1n social science 
texts, whore a sentence storting with en object Is less rare than In 
"ftujel science tmxU. These exercises cleerly involve productive 
skills, but this can be stimulating and 1t supports memorization and 
automatization. Another grmtlcal exercise consisting of questions 

£ i i t ?5 4 , » ! or f tn,ct ^ In such a may that alt the answers have to 
be subordinate clauses. » f * 
• A different type of exercise consists of transforation or con- 
struction of nomlnallzetlone. The cone traction (f ft the seme time 
an exercise on the genitive attribute! J 7 
Transformation of nonlnollictlons J ** ' 

Erforschune und Training des ZuhSrons. 

— >ir *§i T das IKbmTrferscht und tra1Mer\ 

(He Aufhahme von QehBrtem. — p Ben .... 
Construction of nominal Izatlens 

Zahllose Termlne ward e n revldlert. 

-*We hevlslon/nevldlerung kaMloscr Termlne. 

Cj^Melt du erste ^ewscher^ra1n1nfl^*ar ab. (Die 
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This can also be dor* without a qutstlon sheet, jutt by underlining 
1n the text. 

7.2 Raiding exorcists and assignments 

k roal rtidlng txorciso consists of work on tht Informetlon 
provided by • Uxt. If LI and tht target language have Httlt In 
comm. It sight bt necessary to start with vtry easy, short texts, 
llkt easy book titles, lists etc. with lots of cognates, ptrhaps 
with translations to Mtch or with Instructions to underline words 
that art rtcognlxtd. 

7.2.1 Global text comprehension or extensive rtadlng 

7.2.1.1 To Improve comp r ehension and InforMtlon recall it can bt 
useful to start with an 'advance organizer* (tens frtn Ausubel), con- 
sisting of 'appropriate, relevant and Inclusive Introductory Mterlal 
whldi provides anchoraoi for tht Integration and rtttntlon of ntw, 
more differentiated tefewtlon* (Botkttrts im : 131). Tmaoe can bt 
plcturts, statistics or questions tht teachor. If tht sUJoct 
matter belongs to an aroa tht loaiwt art familiar with, tea ad- 
vance organlxar may bt rtductd to a short Introduction *r In to sd u cto- 
ry romtrtto concontrate tht attention on tht subject. A augend step 
It to make use of the ability to predict, to wake conjectures en the 
possible contents of the text. This ability can be tewaht and 1o- 
proved by guided questioning. It Is certainly an essential factor In 
effective reeding (Momma and Howls 1960 : t ff.). You can start 
from the title (in ngwspmjsr article often rather from tee subtitle), 
frm tie introductory paragraph or with a quick skiving. Tns 1npor- 
tenet of starting to work with a tent as a whole and proceeding from 
this global view haa to be stressed. This Is often called tee top- 
down procedure. The predictions have to be very guided In tee begin* 
nlng, as reading can be disturbed by false expectations. It my bt 
necessary to give tee neanlng of sobs Important words that ceVt be 
guessed successfully In advance. In order not to overstrain the 
learners. On the other hand they have to be nana anasclous of all 
thgy know already, before reeding the text, en the basis of from 
of reference and former experience. 

The first reading task can be to skin the text for an muerall 
impression. Teu con also combine reading stylos, e.g. by storting 
fro* a given reeding goal, like scanning for a word or a name or 
search rtadlng to locate information, and switching over to closer 
reading as soon as there Is a passage td»rt tht word occurs or tht 
releventlnformatlon night be found. It Is often useful to eel tins 
Units tor these tasks. To test text comprehension 1t Is neeessary 
to use LI with beginners In the FL, as we don't went to use produc- 
tive skills. Tht only ways to avoid this would bt plcturts, figures or 
a diagram, or pernaps nultlple choice Questions In tht FL, but in 
this last cast wt have a coop lately different and far wore difficult 
reeding situation, because of leek of context, besides, to test 
c o mprehen s ion with the help of LI 1s probably the nest precise way 
of doing it. Another reason lor using LI Is that In long tons ntnory 
we often store the Information without tht mediating linguistic 
material of the a. 
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u«i£wJS! «!i*Jf'« ,ry l^* r • , V* 1 " 0 " «>» ttxt contents .re 
tejftiors^ •*•""* IVk>, ' U > tspecla.ly for 

S i}#L2? , «IiiJr e l5\I?"» ,1 ? , *I *•£ C0 T^ W » 1 «« <* to Identify 

dlf ftr«nt p«rti of too text i true two. this exercise csn be 
guided by tWIii! statements on those parte that novo to bo related 
to the text or put Into the right order. Use of too-level. tructur. 

^ y !ute , rijs , : t s t f)'r vw ssr 

7.2.2 Exercises on detailed text caepronoMlon or intensive reading. 

After on extensive reading assignment tee students can be asked 
to rood tee text rather quickly .ad M 7t*ere »7eWt uXltand 
I.e. -ord* or structures that Interfere «1th msSSbIoq onthe ' 



Athlon, h«U, on Intonslvo SiToi' JidTfor'l.rts 

Slfbo^lLS i; 22 ZaOZS*^'* f « W *** Wnen o 
1- mo^ptlvt Md itspontlvts tht aitlcMtnts art otrtTv M « t - 



L^!:^* ,k J ,, ■w 1 •! r, * ^ • to ^itlnguUk win points from tubsldiary 

M^,^ 1 " 1 " 9 •'J •"" ■» l^tloTand leailS 

^J* U1 ^ U " Wles or expiation.), function wrd. or 

A varUtlan^^tMx^c »f '* ™! I 1 * * Wu tuanerizing. 

«2£tte It LSJSLl* 2 tW ^.! or ****** label Inportent or 
r5» i'l inforuetlon. If you find a suitable text for the Duroose 

Li in ?1^ , 2 e 2!n^ 0 rii?» ,,0l " t "* 2* l*Ortenc?ofTCon- 
of the tilt ? B *i e 2r ,W C0 ?" ,Ul "? fu1 • I»t«rnal consistency 
or tne text Is the only uey to Hi cover tfcaa. To ui_lj 
use of tho ; Mct1o* v / f S l 1 B ,^S^^L , S , • J 
sensible! and context Is trained. * 

wnte^VSl". t£H*?t!r? tfc T!J? e ^ t, V cM "l *• sentence. Yet 

« dtcusMr 1 "^ ^jrytrfc** t%?:wr- 

useful tema^erth. lie*, IstfJ^eSli'rlLr P ^°" ' * 



f i * - I 7 » »e^»| tssjliarv bWpU 1MB r WXl. 

fom !f!!J^ w1t ri to ttf***" of looking for certain 

tons*, Moras or contents, such as these exwvtslno lau^taintv *• > 

•v. aeginnors. Include looking fop aeget'oas or steteaaat* of niee. 
or quentltlei etc. Those exercises m salnly^frtTnave th? 

^di.^YJZ "V* of ten text eon also bo used for 

R CaUSlS! i« J ' rS"!" ""J"" «!" * olthor In LI or the 
MoeH# oi?^E^? uk T* *° text contents, on the inten- 

cWi?I & E* hor, . or *? co, *" p '' *° Blwt Nrsonol factions, to 
classify the Infonaatlon in a diagram ec. On ssMlpulatlve or dona- 
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iro M ot to guloo tho *t^« inoisoi™ tho qu.st1cn» thtwtlvt*. 
!nf.r.nc ^t1«s itudo«ts on conS* -ottor .r. tto .Ut.- 

Mn ts on tho t»t. ***** YAsZ^tfrm U or «tr«i«ous to It. 
You can isk t*j lwnwrt to ^r* r— 

wros. Ilk. conjunctions. f.II^^u profa It to vko ouw- 

t1ont on too tt»t f5 4 *£ ,ySoim;t1onf 1* flvon bo#oro- 
tho conjunction, A "** "L^S^onlncludo .oorchinfl for »» too 

of»1n. 



Hoto 



, shoul. 11k. to thonk « Fronk nlntor for r-*« 

thro** too EngUtn toxt. 



I HAL 13 : 43 - SO. 
iMUgranda, J. * 



, ™- •rwioft criteria for proctsa «o4tU*f 



f^^xsassss^ gel: £3. w 
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*"'l2T "ntr I e Hung vo*> 

EaahgKhg a • i-ii na?^^ r * D "* lch 
Juhi«. J. 1970. Pablg^ lntwrUnnx . 

" ,Bts & h».!i3^iaxaa^^ 

In fit*. A.K. and j.N. Olljn (.*). 1964 : 36 - 47. 
P»rr«r*n, C.F. vtn, and N.C. Schoutm-VM fimr.. i»< 
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